General Issues From Presentations Attended
· Curriculum Studies should be seen as an open-ended discourse. (Waghid)
· Taken together, the teachings of Confucius and Dewey provide a ‘syntext’ for curriculum work as involving moral choices made at the right time in a pragmatic, problem-solving approach based on optimism for the future, an understanding of the intimate relationship between knowledge and action and the need to respect and learn from the inter-relationship between ‘self’ and ‘other’. (Hua)

· In curriculum practice, meaning and action inform one another and create a link between past, present and future in a journey towards transcendence. (Feinberg & Court)

· Taking the lead from Hume’s ‘social contract’, curriculum should address the need for community development; and this implies cooperation and collaboration. (Matunhu)

· Part of our accountability for our curriculum practice should include our commitment to parental involvement, community engagement and inter-institutional collaboration. (Sheppard & Dippenaar).

· Creation of a virtual identity potentially allows for true self-expression (‘a virtual liminal identity’) but this is likely to be self-censored for public use (‘a digital liminal identity’). What we choose to share is therefore not necessarily who we truly are. (Cuillerier).

· We should constantly be aware of curriculum that students bring with them based on their prior learning and experience – and it may be necessary to actively confront ingrained assumptions if we wish to bring about change. Narratives are a powerful tool in surfacing issues and exploring identity. (Jansen)

· We should be committed to reflective teaching in all subject areas, including Accounting, (Matsheke) and provide opportunities for discussion and support throughout the process (Ketani).

· Freudenthal (1971, 1973, 1991) suggests ‘guided re-invention’ as an active approach to mathematics teaching and Outstart (www.outstart.com) provides a powerful tool for mobile activity and feedback. (Kizito & Arcus)

· Curriculum design takes place in a heterotopic space involving ‘analectics of difference’ (Foucault) and issues of social power which curriculum developers may not be sufficiently well-prepared to engage with. (Nöthling)

· In designing curricula, we need to find space for both global and traditional technology and knowledge. (Modiba & Stewart)

· We need to address the plight of the poor and this implies a curriculum approach informed by critical theory and the will to transform, to make a difference. Among other things this will require a paradigm shift from the Ricardian economics of scarcity to an economics of plenty in which those who have are more willing to share with those who have not; and from Western retributive justice to African restorative justice. (Odora-Hoppers)

· Magnusson (1999) provides a useful framework for understanding the concept of pedagogic content knowledge which should be at the heart of a teacher development curriculum. (Botha)

· “We are stories” (Ropo, Mäkinen, Yrjänäinen, Syvänen & Portimojärvi) and “There is a story behind all mathematics and science knowledge’” (Doll).

· We must not lose sight of the sociological perspective on curriculum – it is not just a cognitive issue. (Makura)

· Bernstein’s (2000) ‘pedagogic device’ provides a useful frame of reference for analysing curriculum – it considers the distributive, the recontextualised and the evaluated aspects of curriculum [planned, practised, experienced – TM] and in the move from C2005, to NCS to the current ‘Foundations of Learning’ campaign we can see a closing of the gaps between the three dimensions as we learn from our experience of curriculum reform. (Hoadley & Ensor)

· By juxtaposing the work of Bernstein and Beeby we get a better appreciation for the complexity of the work of teachers as curriculum developers and the fact that different teachers in different contexts are better or less able to rise to the challenge and need more or less support to do so. We need to be able to make morally defensible decisions and not hide behind ‘calculated indifference in the name of objectivity’. In a world of victims and executioners, it is the obligation of “right-thinking people not to be on the side of the executioners”. We need to make moral choices based upon sound research and thinking since curriculum “technocrats do not know the history of the concepts they are working with”. (Hugo & Wedekind)

· Ana analysis of the discourses of junior and senior teacher trainees reveals a focus on curriculum issues at the start of training and a change of focus towards more professional issues towards the end of training [from what to teach, to how to teach to why to teach – TM]. Alcest and Leximancer are useful tools for this kind of analysis. (Karaman)

· Curriculum discussions require quadrangulation: consideration of disciplinary bases, inter-disciplinary integration, multi-disciplinary breadth and transdisciplinary competences. (Ntshoe)

· Assessment provides the one opportunity for individualised dialogue in many programmes but an analysis of tutor marking using Bernsteinian issues of grammar and verticality reveals a tendency to focus on the easier presentation issues rather than on the more difficult conceptual issues in providing feedback. (Shalem & Slonimsky)

· “Is there anybody in the room who can think about this in a different way?” should be a key question for a complex environment. A traditional rationalist approach has tended to limit diversity and creativity and militate against change. We should have a greater tolerance for ambiguity in a process of being (or Be(come)ing) in relation (in networks) to others. This implied constant transformation and an eclectic approach to theory – what works in a particular place, time and context. (Doll & Trueit)

· Curriculum should be a process of becoming and meaning making through negotiation with others in acts of collaboration. To facilitate diverse dialogue, holism and the development of a community of seekers, a hermeneutic-phenomenological approach is needed. (Barak & Mansur)

· Reforming schools requires reforming minds and a change of mindset from we and them to us. (Vong & Wu)

· Curriculum agency is the bridge between policy and practice and agency requires situating the self, dialogue, inter(nationalisation) [i.e. a national discourse that can engage with an international discourse] and hence the development of a South African disciplinary discourse for curriculum studies is a needed first step in agency. In this context “Internationalisation denotes nationally distinctive fields in complicated conversation with each other”. (Pinar)

